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lag the' farthest behind.

INTRODUCTION

-
[
'
~

The population parade_from farm to city has bfen so woll documented

Q

/

.

" that perhaps we have tended to ignore or neglect the sociétal fudctions

wvhich must 'continiie in rural areas. During the first half of this century,
»° ]
the population parade from rural to urban areas posed some potential long-
. i . . s ) )
range'problems for society. Fopulation in'rural areas was fairly stable

in the 1960's, although; some components of it varied. . It is/réportéd that

rural residents in 1970 totalled 53 9 million, only 0.3 percent less than .

-the population in 1960 of 54 million. The welfare Qf these people and

the roles'they perform.lp and for society must not be ignored. Ierhaps
. . Y L4 .

P v

educational programs, In comparison to other functions of rural communities,

*

In brief, I intend to share with you (1) my owm percep‘ions as well

as those of others, concerning the definition of career education, ‘(2) -
¢

highlight the strengths and 'limitations of educational delivery systems in

14

rural) settings, (3) outline for you.the major research and development
accomplishments in career education wﬁich have implications fOr educational
programs in rural settings. Finally, I will make some summary observations

concerning career education and its re]nvance %o. the rural setting.
- \

. )
1

;o . DEFINING CAREER EDUCATION

Career education introduces a new polarity and sense of purpose"into

% )
'education.2 I view it ‘as the nev paradigm for education, one focusing on
career development. Career education considers curriculum to.be systemic—-
an integrated and,cumulative series of experiences designed to help every

o ' Ll i

: ‘ . ‘ . L9
. M - ¢
' , . . ‘§0

student achieve (1) increased power to make relevant and informed decisions .

’
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Qbout his 1ife, and (2) increased skill in the performance.of his ‘1ife .

- - :
. . . [ i

- Yoles. . E . . T
. < - 4 - . B

Speclfically, career educatio on is designed to capacitate individuals 'g

N for their several life roles; economic, community, home, avocational,

. .

religious and aesthetic. lt recognizes the centrality of careers and how .
’ . . -
ﬁelection of various careers determines where one works, where one lives,

' one's associates, and.other dimensions that are significant in defining\one s -,

<

§ life style. Designed for ail students, career education should be viewed | r 4

[ - ~

-as lifelong and pervasive, permeating ‘the entire educatlonal system and
even extending Ybeyond it, increasing ‘career options and broadening indi- -
:vidual horizons Jwell beyond our cu:rent perceptlon. It should be viewed

'as having three distinc leﬂels: awareness, exploration and pr paration

and as a system which allows for recycllng or reentry at, any level.and age.. ™

\ S . Such an educational system should develop a self-actualized learner
7ith a "sense of . agency,, one who dgvelops increased understanding of their
ovn interests, strengths, and limitatlons. Such individuals can realls~'
tically'and honesply confront the practical implrygtions of a wide range"

[+

of career options and can make increasingly’satistying and satisfactory'

/career cﬁolces and develop educational plans for preparing in.careers of

their ch01ce. ) 2 . @ S SR
N : - ¥ *

. Associate Commissioner for Career Education, USOE, Dr. -Kenneth Hbyt,3

»  feels that career education consists of all those activities and experiences.
i ] '
through which one learns about work In his vieW, work is conscious effort .

aimed at producing benefits for oneself and/or for oneself others. As

such, it is unimportant whether such effort is paid or unpaid in nature.

EY

' Hhat is important is that it represents thé‘bas‘b need for all human beings

to achieve-~to accomplish--to do something productive that allows the

C |
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that career education places considerable emphasis on indiw‘r&lil “learners

.
N
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. S .
s
*
’ e
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- . A .
individval. to discover both who he/she is and why he/she is. As such, it

makes no restirctions in meaning whether one speaks about the work of the

{

+ homemaker, the musician, the lawye?’ o,r the bricklayer. Some work will\

\

require advanced college de@'ees , while other work may require no formel

.

schooling of amr kind To the extent that work is Judged successful, .

T it‘does typically--and, in these times, increasingl§~-require gome learnedl
set of vocational skills. Hoyt, therefore, feels that it is equally clear
"that career education, while including both vocationhal education and .occu--

pataonal education, extends‘beyond both in that it may invalve vrork per- *

/
. Ir,respective of your persona.l choice of definitions, it is apparent P

formed as part of ore's leisure"time activities.

Ye -

I

and their orienta.tj_on to ‘choice of and- preparation for -careers.” Since /

. cdreer education is designed for al.L students s it has definite implications

\' fcr tducational systems in rural se+tings. .

Contextual I}ynamics of Career Education . o

Career education as a major innovation has several interesting char-

,
-~

acteristics which need to be understood. .,

.

b

.

l.o e

Carcer education was initiated as a national priority,
by then, U; S. Commissioner of Ed\fcation Sidney Ma.rland
in l9ll.ﬂt was reinforced in the pres:.dential education
I-‘urther ’

career: education has been the singular focus and major

message and in various ways by the Congress.

' ___ emphasis.of-the. Federal Education Establishment for the . _

past several years. Career education ha$ enjoyed s/us-

tained support, due to the unusual (for modern day) tenure

e, !
assistant Secretary for-Education. = ! .

.j’
AN

of Dr. Marland in his role as Commiss}éﬁer and later as

0000




" Until the Hathaway Amendment il tnis session of Congress,

there was no specific careelr educat‘ion legislation.

.'Nevertheless, there has been-a significant federal in- .

authorities in the U. S. Office of qucation,‘appro'ici- .

vestment over the past three years. Through the L

.
¢

creative management and .orchestration of diverse funding

<
’

mately 225 m:.llion dollars in federal funds have been

" ‘made availa‘ole to foster research, development, "demon-,

: ‘.stration and leadership progranms in’ career education .

at all levels. At. least an additional 60 million dollar/sJ

®

in federal gupport has j n' appropriated for the current

budget year. . IR .

V ‘ ’

Career education has bee\rapid],/ accepted. The states

i

of Arizona., Louisiana., Florida, New Jersey, North Carolina,

and California. have passed career education legislation.

Some 40 states now have state-wde career education . .

coord‘inators in their So&te department of- education. : C .

In some instances ’ state departments of education have
/
reorganized to’ fully take into account the lmplications

of career education and to. establish a coo*dinated .

de].ivery system. Further, €he nationalb Gallup polls on
: . . H
education reflect a .igh positive congruence between

_—

career education concepts and the‘aspects of .education
o . N _
. ! . 6 %

most_wanted by the general puﬁlic.

» . Tooel

Career education is a pcrvasive concept Career education. .

is unlike other recgnt educational innovations such as

team teaching, dift‘erentiated staffing, individualized’

-
+
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o < : learning, etc. which focused primarily on'gduca.tidna.l

NCY o (inputs) processes. The chara.cteristics of thege
' L © innovations have generated a great desl of diécussion

about educa.tion and several philosophical questions

. exposes our lack of,agreement or desired educational

M *

s . 4

SN o of ‘education. This realistic concern for educationals
- outcomes has a.ccentua.téd the n?oblem of: (1) dete'r-

s . . mining whether schools should pz;epa.re for real life

.

 or only the ‘next }.evel of educa.tion, (2) whether qpti-

o , ' miza.tion of Z'{nd:widua.l career development provides a

. . logica.l ra.tiona.le for organizing and seqt{encing educa-~

| ‘tional experiences and; (3) whether th7 structurg of

‘ knowledge dictates curriculnr structure. In essence,
the full implications of céreer education have in_ten-
sified the need %o agree:upon yhat it is education ds°

; . really about,- ‘ /
. . .

’

| s "educationa.l movement " that has received more support froxﬁ such

N

" v !

Career Development Theories

A

hag identified four- major theories of ca.reer developmént' trait

sociological, personality and developnentql‘u

ERIC- . L ‘ . 0008

. _ outcomes by focusing p1;ifn<':ipaLl]y on the basic purposes-

N I3 e’ I . . .. ‘

linéer for resolution 'Specifi cally, carear educat ion N

-

=

JEs—

.’ Ihese ccntextua.l factors continue to influence the development ahd

implementa.tion of careerfeduca.tion. It would be difficult to identify an

diverse

grqups or has evolved from a firmer historical or theorptical base. .

'/

milmeer4dumtion is_eelectic in-its integration ohempirica.l___ -

bases, it probably draws most hea.vi]y on cp.reer ’develognent theory. Budke

factor,
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toe _ Trait-Factor Theories
The trait factor theory views occupational choice as a point-in-time

act consisting of matching the individual's aptitudes, interests, and
»

ambitions with occupational opportunities Satisfaction with the choice

depends primarily on the accuracy of the individual assessment and the
occupational opportunities available
, ) Sociological Theories

The sociological approach to career development'has as 1ts central

| point the notion that circumstances beyond the control of the individual '
contribute signi%icantly to the caree~ choices he makes, and the principal
task confronting the youth is the development o tEchniques to cope .

o effectively witn his environment., This approach assumes that 1ndividua1s
are placed in a particular environmental situatioﬂffrom acé¢ident of birth

rather than,from their w1l1ful desire. Their impressions of desirable C

jobs reflect their exposure to occupations in s particular social‘class.

Pbrsonality Theories ’ :

'

. PErsonality theories of career development are based upon the hypothe-
sis that differences in personality structures reflect\different personal

b needs, the satisfaction of vwhich is sought in occupational choices. Thus,

. [y .

different career areas ade populated by persons of different need or =

(

,personality type‘which has lead persons such as_Hbllands to classify them
into groups; such as realistic, intellectual, social; conventional, enter-
X . ' " .

* prising and artistic. ’

- Developmental'Theories

. ¢

The, developmental, or self-concept.tirtorists see occupational, choice as,
’ 8 N .

‘
L]

. the process of self-concept development through compromise choices and °

adjustments., Individuals.develop morelclearly defined self-concepts as

k4
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they grow older,.developing images of the occupational world which they

compare with their self-imagas in trying to make career gecisions. The

adequacy of the eventual career decision is based on the’ similarity

between an indiviuual's self-cSnceot and the vocational c%ncept of the
' \

career he eventually chooses . ’ . <
Career education advoca+es seem to focus most heawily on the develop-.
o
mEﬁtal or self-concept approach as the appropriate guide for career ..

education development. According to Ginzberg,6

»

series of compromise choices and adjustments as young people~pass through e

this. theoryuimplies a

the occupational decision-makin° periods of fantasy choice, tentative

~

choice, and renlistic choice. Super7 supported the levels concept by .

P

T .
- explaining that- an individual's life stages‘can be defined in gross terms“

as growth, ex loration, establishment, maintenance and decline. The
developmental approach to career choices consists of & rational and
systematic process that can be incorporated into ‘a comprehensive educa-

‘tional program. This theory is reflected in a multitude of the career,

<

education programs developed to date by the use of awareness, orientation,
exp;oration, and preparation stages of program emphacis. Career education
1evelopers are proceeding on the assumption that increasingly individuals

may control their occupational choice when provided wmth\occupational

-

infbrmation and erperiences upon’ which to base decision.

<

"THE RURAL SETTING

Yy,

The problem of individual career development‘has long intereated

A e

researchers focusing on the rural setting.. The strengths and limiﬁation

of rural. settings in relation to education are well documented Merrill

and Sbeffens8 identified the following characteristics of the rural

)

educational setting. v
. - [}

, 0blu - o

]
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Strencths of the Rural Setting - _ . 1

/_/tﬂ'l.
‘ i

»

: 'ti\;es for persona.i'decisions. The absence of commercial

¢

4

- 2.

.
’
N

(3

. by fa.mily members.9 us t youth: in rural settings’are '
sen

Typically, Ycuth in rural communities are afforded greater

opportunities for developing independence\a.nd responsibility

»

than e.re their cont‘empéra.ries‘in tlie urban setting. The

’

a.bsence of large numbers of people and resulting regtﬂ.a.tions
and restrictions provide a setting supportive of 'a la,rge

measure of -individual freedom a.nd a wide cho;lce of, alterna~ .

L

“facilities for enterta.inment,‘recreat:.on, and ;services
f 4

ava. lable in the city makes$he rural family somewhat more
seif-sufficient\than the urban family. Thithends to
resn&t in a.)igher degree of ~res\ponsi°tiility being accepted

"¢

' '
\zore likely to develop e of agency" at an earlier

poi.r\t in life.

The rural student typica.l:l,v comes ﬁ'om a family that is
sta.ble a.nd whole. Parents anera.ily have an intemse interest

in their ch'ildren and’ are supportive of both the child and
g - (-2
those who would help the chiid. The home environment is

supportive s provides security, many opportun:.ties for ?'elf-

h r

expression, and the exercise of rﬁnsibility. As a.
result s the rural student is’ generally capable o:. self-
direction. Ebcéremes in wealth usually a.re not’ great in

rural areas, th s stra.tification of students into eliques

along, class lines is not g.n acute problam. Drug use is less

¢
widespread and less of a problem than in urban se:hools.]'0

| B ]
- | Vo °
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o D
‘and aspirations.‘ This strengt}: of identity, AP, ex/loited D
) fully can be of critical importance to the quah:t,t o7 '
; education in the rurtzl community.‘u ’ !/ : '
L. The theacher in tl} small’ schgol c-a* quickly become \‘. | o3
" acquainted witn the community. He can unders and = . E i s

t

/ ) M . i : ‘,‘ . .
" 3. The teacher in the 'smal.l school can oknow each of hls/her -

|

\students well. . The _student can have identity in such &

. * “

school. The teache:c in the high school will teach. each. .

. child in a number of classes. The nature of the small

community not only makes it possible but demands that ,the «

s teacher”know each child through*r’epeated school and = .
: N -

_community contacts. He wilI’also know thé child's parents,

°

\
siblings » home environment s and often the child's prablems '

connnunir?y’ aspirations and bias , goa.ls ’ and tab os. He °

can identify the community resources, both human and

1

’ ,mat\erial ’ potent_ially available to the .hool in sumiort

-

\ . | .
of a program. And .he can mobilize such resources ina -

small community to \Support & program almost ini‘ormally,a ‘ /

. without activating a huge, for&l mechanism* Jeachers . .
-l )
in small schools perg\ive this to be one impostant -

advantage of teaching in such schools.lz

5 '.l'he teaching staff in small schools«has the potential for
flexibility in operation not approached. in large schools:.

When properfy motivated staff are able to innovate, under-

e ®

-

ta ‘e _new programs, try new ideas without establishing

massive administrative and organizational mechanisms. It

is possible to gear- up for & new program in a rclatively

001/
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. in small schools can be a valuable a,se"

short time R tmd it is a.lso possible to identify problems
in the program quickly and effectively a.d,just to solve ,

such, prob] ems. This high degi'ee of flexibility possible
13

L4
[y

<
. In some areas the.decrease in-rural .. .aticn has been

k) Q -
. .

o fo . )
checked due to the increased .movement of urban dwellers

- : ‘0 1
to the cou.ntry' side. - B ™

]

Enplovment in servicé occupa.tions in ru.ra.l areas, particu-

E 1

* larly professional _segv:.ces and those related to finance, . “

of the 'rural labor force presentl,v are non-farm workers. h

insurance, and retl estaté has increased greatly as has .
¥

employm‘ent in manufac uring and trade. At 1ee.st two-thirds

PR ’

' |

{

Limitations of the Rura.l Setting -

A
3

"1,

J - .
The total fra.m population in +he Imitgd States is con-

\f

tinuing to diminish \\
‘~  The farnm popula.tion in rural. areas has
decreased heavily and this‘decijease is expected to continue.

Not only is farm population declining or at best remainirg

e

ge_propor’.ion of. the young and of the old.
The :&t\nal sti'ucture in rural communities is changing.
A U.S.D.A. report\shows that, employment. in agriculture,

fore/stry, a.nd minin% mea amatically. TechnolOgical
!

S
advances not only have contributed ttm deerwl employ-

> \

10

— .

s
static, the age distribution n that population reflects
,ajhea.vv out-migration ‘o_f young adults, over the past several .
. ¢ o - < - . . &
\dgca tes: % The ;;gpulation"'of rural areas represents a ’ -

ment in agriculture, but have also decreased the rural ™ \

=1

demand for unskilled labor.ls

-

" N 110} < B
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3,: Most small rural schools have an inadequate-tdx base fdf\

improving-educational progfams. Coupled with this is

—. the fact tﬁaft'%’ﬁé’sfg schools are educating & 1?rgg’aﬁnjéi;
- of young people who will phuer contri't;utﬁe to tlfits ta.x
/‘)mse v'becaav.use of'out". mig'rai:i..on. As a rgsult » funds a.;‘e/ .
By scarce and res'ourcges for 'change limited.l ) / 'g
v h. Aize in terms' of staff as ;{e.il\ as student enrol’.l_mentl; is a .
y pervasive -factor lending both étrengﬁ:hs and constraints '
to curriculum design.) Iow’teacher-p-upil ratios make
{naividualized’ instruction possible. It is impossible
. N . - to respond to .individu;a.l studgnt differences through a
). "variety of clas:s'offerings , .when confronted with the
¢, problem of small student numbers and limited staff

© .
competencies. Small numbers of students also have a

bearing on the variety and adequacy of materials and’

*

equipment avail.at%te to tc.pe student. - - )
R 5. National studies’end reports indicate that larger per-
| ' cent‘agés; of students in-rural America come from
economically ciisadvantaged families than do studenf:s
- | . from wban areas.l7’18
.  Some ¢o cerns of this general low socio-economic stat_;us‘ g
/Q‘ ’ ° of rural youth includes t};e sca\rci:tir of z"eading mater.ia.ls
) ‘ in the homes, generally lowlér educational level of- '

a i

parenus, and lack of funds for education.

K : 6. Nationally, there is evidence that the educational and
/< 4 . ..

s vocationaf aspiratione of rtiral .students are lower than
. o s
. v those of urban youth.19 Taylor ai}i Jorigs have pointed :5

‘ -

‘ N 0014
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20 occupational types are limited in ‘rural ‘a.rea.s ’

out
peer r;loup experiences are homogeneous in term§ of
social cla.ss and thus ru.ra.l students have little
‘opportunity to come into contact with varied occupa-
tions, 'difg'hg ievele: of aspiration and \'ra.lueﬁ systems.
They claim the rea.l wor;l.d of work is.outcside the
expe;rience of ruralv youth; ‘and the world at v;ork that

The lack of

.they experience 1§ narrow and limited.’

appropriate role models is a growing problem. :

Those rural studen'ts who migra.te to urban areas find
. -

themselves poorly prepared to compete with,urba.n/

reared youth.‘?«l

vocational]y oriented progra.ms in small schools.

B / .
This is due in part to the lack of

Poor ‘motive.tion mey also play a ya.rt. _
Rural scnools tend to ve -more')tra.di'tiona.l and more
resi'stantg to change than urba.n schools. .Programs
"never really designed for the rural settiné have been
adopted by these schools andl‘linger-on even after they
- have been modified or removed from the urban schools
for whi::h they were designed.23 'Ihe‘general focus on

‘ academic or college prep courses in rural schools is

¢ & case in point. An examination of the course offerings

0 e

in rural schools sho\qu & great imba.].o.nce between college
prep offerings and vocaticnal offerings. Bright students
p,a.'rticularly are encouraged to concentrate on eollege
prep courses and others must take a rlna,jority of such
i:onrseé since little else is availa.ble.. Sma.ll schools

have nof moved toward a compreheneive curriculum.

- 0010
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© 9. The lag between what i3 known about learning and wbat is _

done about it is greater in small schools than any others.au

N Teaching is, thus, less effective in these schools.

Several factors ccntribute to this exaggerated%yag' () -

5 ,/the difficulty in recruiting and holding the most competent

teachers in rural areas; (2) the‘lack of support services
teo teachers, (3) the isolation and insulation of these
‘teachers from the mainstream of educational thought; (4)
tne absence-of, p*ofess1onal stimulation; (5) the urban -
orientation of the certification process and educational

backgrounds of new teachers; (6) lack of community pressure

or demand for change; (7) poor facilities,,(8) 1ack of fundsy’

= ¢ v \ '

(9) 1ack of a broad competency bank on the part “of -the ©

total school ‘staff either in subJect content or in instruc- g

’ »
-

tional know how.,

4

ihe discrepancy is obvious between the rural setting and the ideal of

career education whic’ optimizes individual career deveiopment through an

/
increased ag;reness of alternatives, real world exploration, and increased
‘ {
options for career development. While there are significant variations
- ‘. : ) v
and exceptiona in the rural setting, generally %peaking, the rural areaiv,
are in stark contrast to the environment implied for career education. - -
3 ~ . . \.l
A
N , J
. - a » ,'
While career education provides a new ) adigm for rural eQucation,f

L]

the concept alone cannot erase or overcome severe resource contraints i¢

L3

and development activiies, through stimulating fncreased creativity in

“

P
| H0lo

K4

. ! . f
the rural-context. I{ does, however, provide hoje through focusing reseéarch
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, deploxing the energies and talents vwhich. exist in the nural settings toward

aqtivities designed to’ improve career planning and preparation.
n7#e been designed particularly for the rural gontext,

of these are: ‘ ) -

~r

There have been a'number of significant research and development

1. ' Integrated Career Development Curriculum-
. - ‘ RV

-/

-

RESEARCH AND DEQELOPMENT ACCOMPLISHMENTS

*

© The Integrated LCareer Development Curriculum for

Smal). Rural Schools Pro,ject25 conducted by the Western

“\States Small Schcols headquartered in the Nevada State

Departmen} of Eﬂucation had as its primary objective the

!/ development, implemqntation and evaluation of a curricu-

lum that will significantl, enhance the career oppor-

tunities of rural youth, especially those who choose

to leave rural areas for gainful employment in other o

settings. Funded Yhrough the Bureau of Research, USOE,
since 19684 the Westeérn States Small School Project has

/ .
cOncerned sg1f -with identifying problens, designing
and testing programs and practices to rectify inadequate
rural school career preparation programs in Ari~ona,
Colorado, Nevada, New Mexico, and Utah. ©
Specifically, the pfchect Tocuses on developing curric:b
ulum for rural ed cational syéteme which.would:

a. Enhance the career opportumities of youth who

attend small, rural high schools, particularly

LI
N

ooLd

Some

.tﬂ! end that individdal career cnoice.end preparatién will be enhanced.

Ihe,more notable-
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aiming ulfimately t;) become emplocyed in the drban society.
Prepare students with useful skills and lir'zowledge for a
wide variety of o'ccupatiops , primarily :taasic technology.
Help stt'u’lents develop concepts about systems and préces_s'es_
of our society which generate, dfzfine and lepd meaning '
to work. .

. Pr.ovide students with skills ,'knowledgi -and comp_etency to

y

" make wise, decisions, ‘particularly career dec{sions.
. / * »
'The project staff 'accepted an institutional pattern called.
/ . .

i
the Life Adjustment-Model which places its emphasis on real

-y —

[y

life tasks and "hands on) experiences. In other words, the
‘mode ,focusef on lea.rr.ﬁ.ng by acting and experiencing the con-
sequences of that g.ction. It is an explicit and, fung:tiohal
design for (1) duplicating in séi-.;ool ‘ege'_ same kinds .of
"want serving" bét;a.viors that are\{ypica.l_ of the normal
daily activities of human beings, "3.:_39 (2) associating with

those "want §erving" behaviors highly efficient strategies

[

. that promote’necessary concept formula.tion'b.nd‘ motor skill
development required of the student, while performing the

-
—

{Lwant serving” beha.viors.\

K]

This dpproach tends to view.{;he Jearner as a htiman _
being"w_hg is constg.ntly seeking. to satisfy hi's wants and !.n'-
so.doing is interac’ .ng with his environment. In so doing,
he perceives the conseqiuiences of his behavior and adjusts.

3
it -accordingly.

. The corztfznt identified as app priate for this project *
has been packaged into 23 learning units {mini-carrier and

carrier projects). The project goel was to have studehts &

LI
L4

)

Uonls
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. ‘o
interact with these learning units and thus develop in

students the competencies demanded by the project's. \

instructional objectives. .Ehch~phénonena identified
with eacn instructional oojective in the project con-
stituted the basls for a learning unit. Ekanples of ,
these single concept? event'or.grocess learning units
: e .
include the.folloﬁiné; career‘choice, pldnning for
career choice, cleaning and gapping spark plugs, valve
l lifter adjustment, opening a checking account for a °
. school play, computing interest on & note, étc. The
'diversity of the learning. units are clearly apparent
. _from\these'examples. Review of learningnunits developed
to date clearly illustrates that they do not represént
..courses presently identified in ‘the typical small rural

school curriculum, since courses dedicated to the objec-

*

_.tiues outlined in this project do not generally exist in

/

‘small rural scthls. e

2. satéilite Communications Eroject - — .

)

The communications satellite project involving the

a

Z Federation ‘of thé Rock Mountain States, the Appalachian

'Regionql‘Commissi n and the Alaskae Satellite provides

.

improved and relat vely unexploited technology for . .

) delivering improved educational progrgmminbdin rural
t

®  areas. Career education for elementatry stddents and K-12
{
teachers are being developed< (//ﬂ
L s
-~ ’ Q
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’ ) 3. Exemplary Programs Coe T .o \ 7
Jstances, exemplary programs

/ * In & nunber of i under , .

4 the Vocationd) Education Act have been located in rural
‘ " . é

areas gmd have provideéd substantial gains in career .
’ 4 .
development activitids. Some of these programs have K

dealt with (1) develppment of career education materials
\ ..
“and programs, (2) cdoperative vochtional programs, and (3)

care‘er development pbrograms taught out of mobile vans o7

b}

M'ditionally,“resear, and development programs and projects designed °
to .'uﬁprove career pia.nning and preparation in general, ha\}e been completed

Y

which may have definite implications ‘for the rurali setting.

‘~ DEVELonaENr OF PROGRAMS AND PRODUCTS D .

3 s - -

Several ca.reer education related programs\‘zmé/}oducts are in their final

sta.ges of development and will soon be, a.v‘ailable for "tryout" in all educati:.onal

, settings. The exa.mples referred to in the final section of {his paper. are being

(Vg b ow s »

. - conducted or ha.ve been completed by'e_ducational agencies throughout the

country. . ’ y ' y

. " fThere now exist four alternative cpnceptualizat'iqns of career '

. i -
. s ; ’
.

education or, more accurate‘ly, four alternative ways of delivering

¥

or fe.cilitating career education goals. In a research and develop-

@
»

ment sense, ti. four models'may be ; ewed as alternative means of

-

deiiver?t'ng on our career education commitments. The fqur models are:

. - . .

1. Comprehensive Career Biucation Model -- the school- ) N
based model ‘ ' !'
2. The experience-based model o ' ' o
T 3. The home/ comuuni ty-based mpdel ' .

4. The residential-based ?qzel
S84}
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of career ?ducation.

. School-Based Model : h '

"The U S. Office of Education designated The Center for Vbcational :

Eﬁucation, 1ocated at The Chio State Universgity, as the prime contractor

to develop; test, and install the school-based Comprehensive Career Fduca-

tion Mddel.‘ Work on the model was undertaken in six local school districts

selected by the Office of Education. Mesa, Arizona; Ios Anéeles,
1 ‘!

Californla, Jefferson COunty, COlorado, Atlantu, Georgias Ibntiac, Michigan

They were:

and Hackensack, New Jersey. The development network.pngempassed many R

diversit;es. There were variations in the size of school districts, geo-

~

graphic éettings, and the cultural and ethnic mix. The netwoxk involved

the staff and students from 114 school buildlngs, as more then 3, 600 teachers

and administrators‘wcrked with 8s, OOG?students in this development'effbrt.

The Center's staff consisted of 66 professional and 37 sdpporting staff, ., .

~

8& of which were at The Center headquarters and 19 residing at the LEA's.

)

'For the purpose oﬁ the school-cesed Comprehensive Career Education

Model, (CQEM) career education’was defined as a compiehensive educational
* * »

program focusedlpn careers, beginning with the entry of the child into. a

A '

formai school program and continuing into the adult years.

During the past three years,- approximately 130 curriculum units were s
Thesé
The \

developed in 1ocal education agencies cooperating in this project.

units were tested in the 114 sthool buildings at all grade 1evels.
t

majority of the 85,000 students in these participating CCEM attendance

areas were exposed to new career education curriculum units or some facet
- . A

Thirty curriculum units for K-}2 and related staff
implementation guidelines'will soon be available for distribution. Addi-
tionally, 61 units will be field tested during the coming year by the\

Amcricnn Institute for Research.

7] hd
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Experience-Pased Career Education

The Experience-Based Cereer Education (EBCE) program27 previously
{
referred to as the 'Employer fused Model, is testing the assumption that

for many teenagers being with adults in specially structured work settings

_'is better than” being in schools with other young people. The.projects are

" also testing the hypothesis that this is not only better for youth, but

" c—

that such experience based learning is relatively inexpensive, feasible, .

and acceptable to students, parents, and employers. Experience}based'

-

career educstion is. a comprehensive, personalized education program for

high school age youth that relies on the participation of the,entire
community--emplOJe"s, anions, pablic agencies, schools, parenés, et al ;
“to provide students~rith direct non-paid experiences in a wide variety of
vork settings to better prepare them for life/careers. Because EBCE is
individualized and, its educational environmént is the entire~community,

i} is believed to be attractive and applicable to students from under-

achievers to the highly motivated Co. v

4

Approximately 330 10th - 12th grade students currently were enrolled

’

‘in the fouriproafcts which completed a second year of development and

-

opera.tions this summer. A range of employers, unions, and other community

organizations (numbering about hOO) are participating in the program,

~

including state dnd local public agencies, scientific,laboratories, public

utilities, retail stores, manufacturing plants, banks, cultural institutions h

and self-employed persons. These sites provide students with’ opportunities

-
..m

fbr exchanging ideas with and learuing from all kinds of adults--mechanics,
architects, union stewards, attorneys, doctors, clerks, social workers,

and scilentists. The total number of resource persons participating in'the

4 . ~

projects in nearly 1000. vy,

L3
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. oriented educational program to out-ofischo

N -
- the guidanfe,and operation of the program.

1 , : ]“

Four organizations had contracts to independently develop employer-

based career education-models. These contracts were pursued independently

dn an effort to develop independent alternatiVes within this concept.

'These organizations are Research for Better Sehools, (RBS), Inc., Fhiladelphia,
annsyi&ania; Farwést Laboratory for Eﬂhcationdl Regearch and Development,

Berkley, Califprnia; The Nbrthwest Reglonal Educatlonal Labératory, Ibrtland,

. Oregon; and the-.Appalachia Educational Laboratory, éharl7pton, West Vi§g1n1a.

Hogg/Community-Based Model

The goals of the Home[COmmunity-Eased :zge&gg'ié\tO'offer a career-
youth

-

and adults, who, for a’
' ?

variety of reasons, are not participating in regular school programs or who

waht additiopal learning opportunities. The Educational DeveloémentéCenter 1

z

in hewton, Massachuéetts, was contracted to carry out the program.”

The primary strategy for reaching the out-of-school youth and ddult

populatién will be through mass med;a Once adults are motivated through

the mass media, agencies and programs must be set up that can handle the

needs of these adults. The needs include central’ screening, counseling,
training, and placement. This necessitates working with employers and
other gational/regional and local organizations which will participate in

.This program attempted to use mesq media to attract the attept;on of
the 4dult based population to the program, to be used to assess the career
education dnterests of the targe population, to provide the target group

information about existing career education alternatives and resources, and

I . *

to provide, vhere appropriate, skills related to engaging in career education.

The Home/Community-Based Model will consist of a comprehensive career-

oriented progrqm centered on'ingividualized learning programs. It will be

[

¢ .
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strongly supported by, éa.reer development centers located in the community _)'~

which w.ill provide tutorie.l, testing, and referra.l services a.imed at°' .

°
O

identifying and developmg career interests. Although the character of ’5;
the Hme/Connnunity-Based Model 15 flexibly concelved to the extent that; It

ca.n be shaped by the 1nterests of any communlty‘, the essential components ' .

. &
will-remain the same--a compi'ehensive career .education base, counseling and 3

o - [ 29

tutoria.l serv1ces, and multi-media. support services. The products 24 thlS° Tep

>

effort could be used in the education sa.tellite projects. % . .

Residential-Based Model .

- .
The M?untain Plains progra.m‘?9 is testing, the assumption that- the .

economic rehabllltatlon of multl-problem families can be cost beneficia.l

' ce ’

in compa.rison to present welfatre and’ rehabilitation approaches.
! N

Mountain Plains (MP) is a residential program for fural multi-problem
families. Services provided include career trhining such as career ”guidance,
T [N 1
’ _foundation education, and job training for the heed of the household and,

[ . 5 - ~N
if desired,,for the spouse; family and individual counseling; a family °

curriculum providing home management, health, consumer education, and
T R community relations skills; medical, dental and optical services, financi'el'

support of the family while in the programi child development ‘and care for

4

preschool age youngsters; and aob pla.cement service.

- - A family is onsidered to have completed the.program when both adults .

B have finished all Zrequired program courses and the hea.d of the household

has received va.lidation in & job skill. Families who eomplete the progranm,

as we}l as /t“hose who resign receive placement and relocation.support from

field off,ices. | -

-

Participants are recruited from six states (Montana, Idaho, South

Dakota, North Dakota, Wyoming and Nebraska) through MP field offices, self-

ENCEERS . UD24




referral, and 17c‘g‘i'-erra~f\ﬁ'orh welfare and employment, a:gencies. The'fe,cility,’
/8 converted Air Force Ba.& ain Montane., can serve 210 families per mpnth.
At an estimated stay of nine morths per family,'the yearly flow through
" 'should be about 280 -f’amilies. B _ .. |
" Results to da.te‘ show that about 70% of the entrant families complete -
. ‘their. MP preg:gems, In comparison with the coptrol ﬁfamilie: (a rasdom 20%
"" «selé’cted i‘rom eligible. apblica;xts bet“ore reloéat'ion 1;1 the MP fa.cility) ’ _ ’
completing families have a higher employment rate, 86% as contra.sted mth
65%. Fa.mily incomes have inc‘reased from an average of $355. 18 per month .
‘ . _ prior to entry to $576.69 month six r-nonths af‘ter complet:.on, an a.vera.ge
*-  pet gain of $221.51. AlthP{g,h )

. - 4

MP was able to reduce the r&tcoperating
/-
costs per family from approximately $16 000 (Jt:‘ne 1973 estimate) to an

. N
‘ L . actual cost per family of $10, 61&0 d\;?ing a recent period, current infla.-
« tionary pressures will prob_gly bring the: cost per fami]y to, a.bout $ll,500 L

¢

for subsiste‘ce, training and pla.cement. ~

-

The long range effects will-be apparent only after more time has passed.
A thlrd party eva.luation study.of comple\ters, resignees , and contro;l.s should *
be available by\ mid-l976 éwo-year follow-up data willk Ve included in this

N
study. , - | =

O . . ‘

. In addition, a vé,ri:ety of products expected to be of use tq other

orgam.za.tions are pro,jebted for completlon over the next 18 months. ‘I’tiese

\

1nc1ude modifications of programs for adult basic a.nd vocational tra.ining,

curriculum guides, and indiw?idualized General Fducational Development

b

program, and curricula and ma.nua.ls for the,fam.ily centered programs.
Ind.*.viduals concerned in improving career education dn rural settings

will need ~to éonsider the implica.tions oi‘ these extensive career educatlon

S Y \

efforrts. While th_e development s}tes did not focus on the rural sett:lng -

' <
/
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the products and materials should be tested in A reprcsentativeinumber of

) ’ ‘ f i . b . . .
rural schools. Their utility and validity should be determined and adapta-

tions and further testing undertaken as needed. ) T, .
. : - £
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4 Gareer Plann1ng»Support System ? ' <§. . o
9" /.‘ -

Millions of high school students graduate every year lacking ski&ls fori

e

choosing and planning careers. They must ma‘eidecisions Vitally affecting —

their futures, but receive insufficient guidance to help them decide upon . ‘,

\} ahd pursue fulfulling careers, ¥hile most high schools have'guidance_services,

5

. ﬂ . N .
research hag shown that guidance programs attempt to offer more services

, VA .
' than the schools can adequately support Counselors are over-extended and’

M »
Loy -

have little time to assist all students. individually In short, career P

- Tt

guidaﬁce pfogrqms are too often ineffectiVe and are in serious need of
upgrading o - ) ‘ ’ be .
N : i

A program for systematically upgrading and evaluatlng career guidance
y;)programs is being developed. This program, Career Planning Support Systenm,

is designed to more closely match resources and services. The'gcope of

career guidance is expanded. . Needs and resources within thi school and .
comnunity are identified and applied to develop\g realistic\and workable y
guipance program. The needs and pccupational interests of all students ° ) .

dre encompassed in the program.' At the same tim', the system will be
~ v - L. A 3 ]

L
v

¥ ' o
SIPA -

4




. .. ? ¢ ‘
L . [ \ ./ .
.- responyve to the needs of minorities and women as new and more varied . -
-~ . . . >
} bpportun ties become available to them in the world of work. All i}n all,

this system will‘enable schools to design their own guidan e programs which
- N will refl ct the unique needs of their students within the resource/hounda.ries
- ) / of schéol dnd community. »T{xe Career Pla.nm.ng Support System is composed of .

. four tas.’:.c components: (1) career guidance, (2) fakilitating tra.nsi‘bion e
from school to ,work,i(yf

career guida.nce for minor y, youth and (») carger

'guid?pce for- women. L U o N '
+ > ' . . N~ t \
.. Career Guidance . -
t b ¢ 5 . . .
Lo N As a result of several years of ca.re;‘u.'l) investigation, CVE has focused
: . . . , N A

‘ : . . AN
< 1its attentioh on tie lack.of orderly, logical procedunes by which a school
.y ¥ .
5 can plan a.hd manage its guidance ‘activities. To' meet this need, the Career
. — . )
Rl.anning Support System (CFSS) provides a core, procedura.L system caIledﬁ

P : . "Carcer Guidance." The procedural system is implemented through a package

of ma.teria:l_s, (procedural guides, audiovisual presentatioms, survey question-

~ ‘ * . - A

e v step-by-step procedures for ning/ implementing, and evaluating career

. iguidza.m':e programs. Forty-nine _schools in 12 states (Alaska, Af-’izéna., R
Kemtuclgy, Michigah, Mississippi, Mifsou;i, Moniana, New Hgmpsﬁire, North
Carolina, Ohio,Utaiz, w;.shington) are serving as test 'sites for develop;nent

‘.4 and x:efinement o1 the methodologies and matefia,}.s. The fi’:eld testlnu is
involving 60 schoolmnistratgrs, 3100 counselors an” 1ea.ders and 55, OOO

2 students in these educational seiiings. , While to date the procedural
' / 8ystem being tested is designed fox pigh schools, there are definite imp];i-
' ) c;a.tions ttla.t the same approach is appropriate fdr elementary and middle

i . school levels. L - A <
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Facilitating Transition From School to Work i

3 .
Assisting students to make the transition from school to work or further

education has been largely neglected by our nation's schools, }ﬁstorically,

high schools have tended to hand students their diplomas and cons1der this

the end of their responsibility. More and more -2 are realizing that this *

is inadequate. Students need and want specific assistance in a great range

.

of problems confronting them after they leave school. These problems relate
.to job seeking, Job 1nterviewingr‘assessment and selection of training
opportunities, ,and adjustment to the myriad of psychological problems w1th
,Which they must cope on the job, e.g., problems associated W1th authority

figures, * co-workers‘ and work pressures.

The CPSS is deVeloping new guidance methods and synthes121ng existing
methqds to be incorporated as an integral part of guidance programs. Two
major products are being developed: (1) a short course for high school
students entitled "Coping in the World of Work: Practice in Problem
Solving" desigred to acquaint students with twenty common on-the- -job adjust- N
ment problems and to learn problgm solving techniques in dealing with thenm;
and {2) a handbook of transition guidance tecﬁhiques Aincluding job placement .
models, Job seeking clinics, and 1ife skills Planning seminars. °* A

Career Guidance for Minority Youth . .

-

Activitie° in the minority youth element of the Career- Flanning Support

" System are directed toward a research goal of identifylng important inter-

<
.

personal influences in career decision-making.and g development goal of form-
ulating guidance approaches which apply the knowledge obtained through the
research. The element had its. origin in two separate efforts, - '

<

- N H
The first thrust was a comprehensive review of the theory and research

developing in sociology under the general designation of "status'attainment."'

9/ ) .

[
{
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Evidence from these inquiries seems to indicate that for the gEBEral\pgpu-
lation not only is eQucational and occupational attainment strongly related |
to the soc~oeconomic.origins of an individual but also thdt its influence
on attainment is itself affected by interaction with other people, academic

y performance, career planning, "and-other factors. However, the degree to
. *whlch such relationships apply to members of specific ethnic and other

minority groups has not been systeﬁatically explored. Therefore, a research

// goal is to explore.the degree to which these relationships i.old for groups

e
N

. other than white mlddle class males and use this knowledge in the develop-
s 0 ment of new guidance methods., ' ' v
The second consisted of a national survey conducted under the %nspiccs

of CVE'which found that career guidance counseling for minority youth was

s

A largely ineffective throughout the United States. Thusr the development .

. goal of the CPSS is to formulate guidance methodology or methodologiesythat
' have a high probabllity of prov1ding viable, effective assistance to mlnorlty ¥
Young people as they formulate post-secondary educational and’occupational . ‘
plans. . . a 'S Q . ’

. Career Guidance for Women

, . ‘ It is recognized that more than half the students in most high -

schools are girls, and that most career materials either fail to include
information' on women's career development or assume that all women Qill i

enter traditional 'ﬁomen's careers." Also, tne variety of'career patferns

vhich women follow are often not explicated in career g;idance programs; <
and traditional sex stereotyping significantly impedes the communication 04

career opportunities.

JMe career guidance for women element of CPSS is aimed toward developing

and field testing "career development units" for women students. Unit topics

e
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include: exploratidn of occupations traditionally perceived as app#opriate
only fob males; possible adult rdle combinations, including a varie?y of
career patterns; and legislation pertaining to career preparation and en-
Ployment. Each unit is directed toward the achievment of one orﬂmére

behavioral objectives associated with career guidance of women. A1variety

of learning aporoachcs are described, such as self-instruction, role playing, ‘

. and simulation. Evaluation procedures are an integral part of each program.

4 [

Although the entire Career Elanning Support System is not scheduled e

for -completion until 1977, the national response to preliminary yersions

v L r

has been enthusiastic. More than 4,000 requestsohave‘been rece‘bed from
. - ' © - N
ell fifty states and territories as’ well as fourteen foreikn countries.

\
Realizing that schools have more contact with young people than any

Occupational Exploration Simulation Modules“*

. other agency and are in a real position to help students explore occupa-

7-,

tional alternatives, the_National Institnte for(Education conéracted with

/
‘The Research and Development Lenter for Vocational Education at The Ohio
J

.

[y

State University to develop an Occupational Exploration progfram.30 The
program focuses on 12 occupa%ional clusters which include: (l) mamfactur-
ing, (2) education, (3) communication-transportation, (%) product -services,
(5) trade and finance, (6) health and welfare, (7) construction, (8)

recreation-entertainment, (9) natural resources, (20) personnel services,
. B | #

(11) govermment, and (i2) arts and humanities. ) . [

" .

&« As it is developing, 7he Occupa tional Exploratio pro%ram will ificlude/

" active investigation of the world of work: Tléltypical pﬁcupational endeavors

will be similated by students within the schools, (2) othér decision-mgking

and planning experiences will help the student design his/own extended.

¢ .

exploration in terms of his émerging needs‘and interesst




»

have frequent chances to assess théir own preferences and performance,.

* _ 28

Simul&tioﬁ mddules provide the occupstionnl ~on£exts, arrangements,

and props for dynamic, short term situational encounters.with job roles.and
relatlonshigs. Students can choose to carry out typical Jobs in various

occupatlonsé a pharmacologist at a health and welfare agency; a trouble-

shooter in a'redio repair shop; etc. The jobs and working combinations of
\ . . _
. . \ ) .
people represent the real world ow work, and .the enterprises are typical
’-

of those in the actual occupational cluster.

After a brlef overview of ‘the cluster, students choose whether or not

¢ 2

to invest themselves in theysimulation on the basis of a short, hlghly
motlvatlonal 1ntroductlon, which may be an illustrated booklet, a film, ¢
filnstrii, or‘game. Then, they select their roles, carrybout the typicéi
processes, and often produco song’ rg@l product or service. They may develop
an advertis1ng campalgn, create a halr style or a physical fitness program,
or coordinate blasting at a rock quarry. Through the S%EUI&thH?, students

7
Thus, they may better organize their:-own knowledge and feelings about a job

LAY

v ’ <o -
area and its roles--all in a manageable, safé, simplified form, within the

'3

security o#fs the gcheol!
Simulations aré supported by teachers' packets and a students 1ntroduc-
tion to uslngasimulatlon in learning f1rst-hand about jobs., | k;
At thif stage, all slmulatron riaterials are planned to be: (1) student-
centered; (@) delivered Bhrough multi-media; (3) thoroughly reviewed, .
revised and tested, (u) practical, fleﬁ}ble, and efficient. Since simplation

Btretegies are not constrained by limited community resources, they should

provide a useful means of enciching the rural envirorment,




[ . . -
.Staff Develorment Modules o N \

' To facilitate the implementation of career educatf.on, The Center

¥

developed a staff develgmment model and series of learning xpoduleé for each

L d phase of the model.31 The five phases for° whic.:h modules have been developed | .
’ ~include:.. . .
- * +1) Selecting and organizing the'comirehensiv;z‘car\eer education r o
advisory committee . - ' ' \ . -2

-
.

2) selection, oi'ientat'ion erd preparation of in-service
coordinators - :
3) Orienfatiorr. of personnel to career education concepts . Lﬂ
L) Initi-al‘.pr'eparation of personnel for specifi:c roles .
. 9) -Periodic staff q)developnent-activit;es%a'sed on’ needs o« .
' e analysis. . ‘ - ‘v . e )

Some exa.mgles of 'the modules that have been developed for each phase’

- inelude: . . - .

.In-Service Coordinator Materials Phase  *

t

Staff Development Guidelines for Career Education: which focuses on sugges ted
goals, stzzat;egies , and -res,orurces for blanning and conducting a comprehen%ive
local staff developmént program. In addition to describing a training program
‘for in-service coordlnators, a sugg jted management plan and guidelines *
' for preparatlon of’ als partlclpating staff are 1ncluded. The guidelines are
primarily printed materials, but also include a staffgdeve,loiment modei and
other illusjtrations. . . ‘ . ‘

% i !
« .The guidelines themselves are for use by state department, university, ) .

‘ and local school district personnel who are responsiblé\ for planning and

implementing an in-service program for all participating staff. Sectdions
B * of the guidelines are devoted to preparing the in-service coordinators for

® ~
-
.

-




their task of preparing administrators, teacners, counselors, and support”

staff for their roles.

) .‘ In-Service Coordinators Training Program: which focuses on’topics such as

IN 2 . 2

-

developlng leadership skllls, ‘problem-solving skills, and coordlﬁatlng and/or

conductlng the staff development sessions The produce is in the form of

self—1nstrucfional modules to be utilized by career educatlon coordinators *

.

in either an individualized‘hore.or in smalb groups. Each module has an

.

-introductlon, general obdectlve(s), pﬂrfornance obgective(s), legﬁnlng ,

-

technlques, evaluation, and, resource section. . |

<ﬂ.-' Potential users include LEA'careér‘education directorS‘anh\gniversity
. “ ) ’ . . T & . N .
» and state department personnel. The use of the;e modulgs should insure
» better 1nformed and prepared in-servicé coordlnators. - ] ’ B
\ . " -

General Orientatlon Materlals Phase

.

. General Orientation In-Serv1ce Eralnlgg Programs: which focuses on topics

I d

such as: why career educatlon, present need for:carcer edunatlon, career

. development theory, foundation for career educatlon, what is career educa~

LAY

. tlon, current career education models,‘ﬁnplementation strategies, role
3 ]
. identification, and resources for career educatlon (national, state, and

'local). The purpose is’ to prOV1de educatlonal staff & broad foundatlon of
”—Six ‘ " ‘both the construct for career education as well as helpful suggestions for

preparing to play a developer and implementorts role in their district. The

comprehensive in-service program consists of eigﬁt instructional modules,

each containing an introduction, goal statements, performance objectives,

? s rl [

topical narrative outlines, teacher and learner suggested agtivities,‘

- study questions, required and suggested readings, and evaluation sections.
C . . i ,

Besides the printed instructional modules, the program will include trans-

" parency masters and needed readings. , y




The intended user audiences, initially, are the project staff ‘develop-

3

ment coordinators,”teacher educators, ‘and state department personnel. Tife

N

intended receixer audience includes educational staff who are preparing to

play a.role in their local districts career education program.

Specific Audience Role Orientation Materiwls Phase .
‘ \ , A /e ‘. o
Curriculun Unit Installation Program: vhich focuses on topics such as:

Yrientation to career education, the curriculum program, understanding and

preparing to teach 1nstructional un1ts s and’ evaluation and feedback pro-

[
-

N
cedures. The program consists of printed handouts and resource mater;als

4.

and audiovisuals (transparencies). The progream, which inclﬁdes‘and_instruc- f

L

‘tional~plan,'is domprehensive, rich in resources and flexible, so that it

can,easily be adapted to 1ocal circumst@pces. It consists of: 200 double~

hY

spaced pages and 40 transparencies. It 1s availabie*in two verS1ons, a

3

) notebook that has only transparéncy masters and\a kit that includes ready-

to-use transparencies as well as mastersi f o

’ .~

3
The»intended user audience is Local EducationeAgency in-service coordi-

Y
¢

nators and univérsity or state depertment staff who are leading the implemen;

tation of CCEM curriculum units. ‘The intended users are Yeachers and other

’ [ . . .

instrugtional'personnel who will be using CCEM-developed curricular materials.

- In-Service Training Program for Administrators of Career Education Programs :

which focuses on topics such as: Orientation to career education philosophy,
the identification of needs, identification of available-resources, career
education opiration components, evaluation of career education components,
developing % finencial plan, and implementation plan. The purpose is to
provide local district administrators with a broad éoundation of both the
rationale ,and anteccdents for carecr education as well as exposing thewm to

a variefy of proccss experiences deeme@’nccessary for their local plamning

- 063a

o

FS
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'The total program will consist of between 400 to L50 pages, bound té facilitate

. ) /T
and preparatlon in developing and implementing career edncation in.their

district. The comprehensive in-service program-consists of nine instruc-

tional modules that each contain an introductlon, goal'statements, ' .o

-
® ‘ .

" performance objectives, topihal narrative oytlines, teacher and learner

suggested activities, stuJ&'questions, requireq and suggeste& readings, and .

learner evaluation. Iraddition to the p}integ instructional modules, the -

program.will inclu@e"transparency'masters‘and a set of required readings.

4 . [y
" [N

its use both as .a total{proérqm or as separate .treatments on speciil topics,

v ’ t

. It will provide approximately 40 to 50 hours of career educatien in-<service.
.. N

4 4

«. The initial intended user audiences ere the project staff development
. 3 Pl 0 ¢

coordinators and educational administrators at universities, colleges, and

! - R § »

state departments of education. The‘lntended receiver audiences are local
Iy P2 - )

district suﬁérlntendents, building prlncipals, "and educational planners who
are preparlng %0 ‘lead the devalopment, testlng, and implementatlon of career

educabaon.'

<«

3 : * ’.sumAay- .

]

gf The paradigm of career education, althougn signlficant‘for rural ednca-
tion settings, alone cannot overcome: the sévere resource constrain%s in ;he
rural context. Nevertheless, it appears that:
1. CareEr education is a vieble paradigm for determining
_ educational purpose, sharpeningfexpected outcomes and
for ‘organizing and deploying the educational and
community resources in the rural setting. '

14
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3

e

. , | ) ,
Contimal effort must be made to build on the

strengths of rural settings to/enable'these .
communities to capacitate youth for carfers. I

an primarily referring ‘to five strengths.

a.

Opportunities for youth to develop

independence and responsibility.

.

* welfare.

° !

v \

. . R
!

- Parental interest,and %upport of the child's.
’ Lot N } s

-

Teaghers who know théir 1ndividual gtudents

. The rural setting, 4nile‘enjoying some advantages; has

c.
! . \
well, z ' \
) . . r \
. 4. Teacherd(;no know'and are a part of the .
\, .
sc%ool community.// N ' L
. » . M . N /..\

e. Téaching staffs who are highly flexible.

severe limitations which will require differentiated

treatments and intervention strategies if ‘the full - (
. . ; ‘ (
expectation of career education is to be realized.

.

[y

4. #Continued research and develqpment‘is needed'ts improve

~ ' -

our understanéing of individual career development

processes and the uniquenes3 of the rural.setting.-

We need to ‘expand our testing and develcymént of career
/

education products and systems developed in other settings

in rural areas and make more intensive and extensive

-

o

I &
qpplicatiqns of research and development outpnts. Further,

. ~ .
we myst increasingly capitilize on educational technology

' (ixe. satellites) ‘as amefns of delivering improved

S
educational services 1 ral arcas.
E

| ~0050

bl

© 33

o




. ‘ Ly .
We must continue to examine the administrative structure
for rural education as it might be influcnced by such

interventions as consolidation, intermediate units,

) .

residential schools, and individoal educational /

-

entitlements. L

- > -
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